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Message from the Guest Editor: 
 

Kathleen Farrand, M.Ed., Doctoral Student 
at The Ohio State University 

 
 
 Welcome to the Summer 2013 issue of DVI-
Q entitled “Gearing up for the New School Year.”  
This issue is devoted entirely to getting ready for 
the beginning of the school year.  In the following 
pages, you will find topics including teachers’ per-
spectives, physical education for residential stu-
dents, using social media to chat with colleagues, 
utilizing technology with students with VI, ways to 
support students with Deafblindness, and inven-
tiveness. 
 This issue of DVI-Q includes a total of 
seven articles.  The authors of the articles are ex-
perts from across the U.S. and address topics for 
teachers getting ready to begin the school year.  
The articles provide strategies meant to challenge 
you to reach higher as you prepare for the school 
year. 
 This issue will begin with an article from a 
new pre-service teacher describing why she 
chose to get into the field of visual impairments.  
These articles are to remind those of you already 
in the field why you chose to be a part of this 
unique field of education in your quest to making 
a difference. 
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A Few Features:
• Listen to entire graph, including 

special sounds for negative 
regions and axes crossing points

• Superb synthesized speech 
(FonixTalk™ from SpeechFX™) 
with choice of voices, speech 
rates, and pitch

• Expandable with hardware 
accessories using USB port

• Amazing list of scienti�c, 
statistical, and �nancial functions

Use this extremely popular calculator 
to gain an academic edge in 
pre-algebra through calculus, as well 
as biology, chemistry, and physics.

Orion TI-84 Plus Talking
Graphing Calculator

http://shop.aph.org

American Printing House for the Blind, Inc.
800.223.1839 • info@aph.org • www.aph.org

• Full key help mode, which describes all keys, incuding 2nd and 
Alpha functions, without losing your work position



Congraulations to Our 2013 

Award Winners! 
 

 
 

Jim Fruchterman – Exemplary Advocate Award 

Ellen Trief – Distinguished Service Award 

Wendy Watts – DVI Teacher of the Year Award 

Viki Depountis – DVI Oustanding Dissertation of the Year 

Tara Mason – The Virginia M. Sowell Student of the Year 

 



Reflections of a Future TVI 
 

Rachel Bigham 
C.O.M.S., TVI. M.Ed. student  

The Ohio State University 
bigham.37@bukeyemail.osu.edu 
 
When someone asks me why I got into the 

field of visual impairments, I find myself often 
changing my reasoning.  As each day passes, I 
find myself gaining more and more reasons that 
this is the career that I was meant to take part.   

My first look into the need for professionals 
in the visual impairments field occurred about four 
years ago while I was working for the Fairfield 
County Help Me Grow program. I was assigned 
as a service coordinator for a family. At that time, 
I had no idea just how much impact they would 
have on my life. I met this family, a mother and 
son, at a very difficult time in their lives.  Although 
service coordination is typically done for the child, 
this family required some different intervention.  
The mother, at that time in her mid to late twen-
ties, had been slowly losing her vision since she 
was a pre-teen.  She had congenital cataracts 
and sadly, no one told her what could potentially 
happen when she got older.  She would tell me at 
each monthly visit how much less she could see 
than the previous time that we had met.  She 
shared with me her fears about living as a single 
parent and her possible inabilities to care for her 
child.  She shared with me the struggles that she 
met each day just trying to get dressed or cook a 
meal.  She never once showed any lack of 
strength when her son was around.  

This strong woman’s distress put me into 
action.  I began researching everything that I 
could to find out what services were available to 
her.  I could not believe that no one had ever 
taken the time to give her resources to gain skills 
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despite her vision loss.  Why had no one talked to 
her about learning Braille so that she could con-
tinue to read?  Why had no one taught her how to 
label things and cook safely in the kitchen?   

In my rigorous search, I found the Hadley 
School for the Blind.  I was so amazed that there 
were correspondence courses available for this 
mom, and in so many areas.  I dug deeper and 
contacted Dr. Tiffany Wild at The Ohio State Uni-
versity College of Education and Human Ecology.  
She planned an informal time to come and speak 
with my new friend in her home and show her 
some basic things that she could do to make day 
to day living more accessible.  I was so touched 
by the things that I observed that day, but it was-
n’t enough for me to just witness.  I wanted to 
have a bigger impact in this field.  My passion for 
teaching those with visual impairments was ig-
nited.  I wanted to know what else I could do to 
help those like this incredible mother. 
 I found the Orientation and Mobility program 
through The Ohio State University.  I applied for 
the program and was accepted.  I have now been 
an ACVREP licensed COMS for a year and a half 
and currently work as an itinerant provider.  This 
past fall, I reentered The Ohio State University as 
a graduate student and am pursuing my Master’s 
degree in Education for the Visually Impaired. 
 I hope that my future learning will make me 
a better teacher.  I have always had a passion for 
helping others and this field is the very niche for 
my life purpose.  I want to impact the lives of oth-
ers in a positive way, to play a little part in some-
one’s personal life success.  I have seen some of 
my students accomplish such amazing things and 
I feel so privileged to have even a small role in 
their lives.  Watching them achieve and surpass 
goals are the reasons I entered this field.  
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THE OHIO STATE 
UNIVERSITY 
PROGRAM IN ORIENTATION 
AND MOBILITY (O&M) 
Licensure Program 
The Ohio State University Program in Orientation and Mobility  
is a 15-month course of study that provides instruction leading 

to licensure as a Certified Orientation and Mobility Specialist 

(COMS).    

For more information please visit our website at: 

http://ehe.osu.edu/teaching-and-learning/academics/licensure/ 
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Physical Education for Residential 
Schools 

Why is Physical Education Important 
in Residential Schools for the Blind? 

 
Justin A. Haegele & Matthew Mescall 

The Ohio State University & The Maryland 
School for the Blind 

 
In the first part of this series, Inclusive 

Physical Education, the authors discussed the im-
portance of physical education for students with 
visual impairments. Physical education can be 
described as a medium for guiding students 
through the process of living a physically active 
life (Hodge, Lieberman, & Murata, 2012). 
Through physical education, students receive op-
portunities to develop and enhance important life-
long skills in their psychomotor, social, and cogni-
tive abilities. An active lifestyle through participa-
tion in physical activity may decrease one’s 
chances of developing health related concerns 
such as obesity and heart disease (Center for 
Disease Control and Prevention [CDC], 2011). 

Differences between inclusive and residen-
tial schools may impact the types of activities in-
structors decide to teach to students. Inclusive 
physical education may include one student with 
a visual impairment along with other typically de-
velopment peers, while residential settings typi-
cally include students with visual impairments as 
well as others who may have additional disabili-
ties (e.g. autism, intellectual disability). Another 
characteristic of residential programs is that the 
physical education program, along with the rec-
reation program, may provide all of the physical 
activity opportunities students have throughout 
the day.  

Since a number of students at residential 
schools live on campus, physical activity opportu-
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nities are limited to what the school offers. It is 
important for physical educators in residential 
schools to promote physical activities school-wide 
in order to provide as many opportunities for their 
students as possible. Physical activity opportuni-
ties may include physical education classes, ath-
letics, intramurals, and school trips to parks, 
bowling alleys, or other community establish-
ments.  

 
Physical Education Activities for a Residential 
Program. 
  The primary focus of elementary level 
physical education programs is to teach funda-
mental motor skills (e.g. running, skipping, throw-
ing) which lays a foundation of movement for fu-
ture physical activity opportunities. Although other 
activities are included, the central component of 
secondary physical education programs has tradi-
tionally been sport and sport related skills. Physi-
cal education programs at residential schools for 
students with visual impairments should include 
traditional sports as well as those designed for in-
dividuals with visual impairments. Traditional 
physical education activities include popular 
sports such as softball, basketball, or soccer. 
Sports for individuals with visual impairments 
such as goalball, beep baseball, & power show-
down are sports which are modified in order to 
enhance playability for people with visual impair-
ments.  

Including traditional sports in physical edu-
cation programs, increase the variety of opportu-
nities students have outside of school. Demon-
strating how students can modify traditional 
physical education activities to fit their needs can 
help students self-advocate for activities when 
they transition back to their public school, or if 
they participate in community recreation activities. 
Participating in and discussing traditional sports 
in physical education may also enhance students’ 11 



abilities to discuss sports socially. Having knowl-
edge of traditional sports  
may allow students with visual impairments to so-
cialize with peers or family while participating in 
and discussing them. Nationally televised events, 
such as the Super Bowl or World Series gain 
more meaning for students with visual impair-
ments when they have more knowledge of the 
sports.    

Sports for individuals with visual impair-
ments, including goalball, beep baseball, or 
power showdown are important to include in 
physical education programs as well. Participa-
tion in sports for individuals with visual impair-
ments is one way students can learn about role 
models who are professional athletes who have 
visual impairments. Most residential schools for 
the blind hold interscholastic competitions in 
sports for individuals with visual impairments, and 
the physical education program is a perfect place 
to introduce skills and strategies.  
  Sports for individuals who have visual im-
pairments have, for the most part,  
national organizations that sanction and promote 
them. For example, the United  
States Association of Blind Athletes (USABA) pro-
vides opportunities for all athletes to participate 
including bocce, soccer, softball, bowling, and 
archery. During physical education, teachers can 
introduce those skills and activities while also dis-
cussing opportunities to participate outside of 
school with their students. Students can be en-
couraged to participate in local community events 
outside of school to continue to be physically ac-
tive. This is a significant step toward lifelong par-
ticipation in physical activities.  
 
Including Residential Students in Community 
Schools 

Including residential school students into 
inclusive settings takes planning and thoughtful-12 



ness, but if done properly, can be used as a pow-
erful teaching tool for all participants. Creating an 
integrated neighborhood classroom with students 
from a residential school is a means by which to 
include sports such as goalball, beep baseball, 
and power showdown into both curricula. Allowing 
residential students the opportunity to participate 
in an inclusive physical education setting allows 
them to physically and socially engage in a safe, 
natural, and controlled setting. It also allows stu-
dents without disabilities the ability to participate 
in a disability awareness program where they can 
appreciate working and playing with students with 
visual impairments. Students from the residential 
program can return the favor by teaching their 
sport-specific games and rules (e.g. goalball). 

Residential sports teams also provide a 
similar experience. Residential  
sports teams and local school teams can join for 
practices or events. Joining  
wrestling, swimming, cheerleading, or track prac-
tices allows residential students to learn training 
strategies and techniques that are being used in 
their local schools districts. Combining the two 
teams allows for a great social bond and a 
friendly competition that brings the true value of 
athletics and sportsmanship to the forefront for 
everyone involved.  
 
Physical Education Research 

In comparison to typically developing peers, 
students with visual impairments participate in 
less moderate to vigorous activity (Kozub & Oh, 
2004). Almost sixty percent of students with visual 
impairments have reported not having adequate 
opportunities to participate in physical activities, 
including nineteen percent who do not have 
physical education class (Ponchillia, Armbruster, 
& Wiebold, 2005). Students suggest that trans-
portation, lack of family involvement, and safety 
as barriers to participation (Ayvazoglu, Oh, & Ko- 13 



zub, 2006).  
Current research has indicated that technol-

ogy can increase physical activity for children with 
visual impairments. Students showed enjoyment 
while participating in physical activities using ex-
ergaming with Wii, Xbox Kinect, and Dance 
Dance Revolution modules (Bofolli, Foley, 
Gasperetti, Yang, & Lieberman, 2011). Students 
expressed trends of independence, value of 
health and fitness, and goal achievement while 
using talking pedometers during physical activi-
ties (Lieberman, Stuart, Hand, & Robinson, 
2006). Both exergaming and talking pedometers 
can be implemented in residential physical edu-
cation programs.  
 
Conclusion 

Physical education is a critical part of the 
education of students at residential schools for 
the blind. Students with visual impairments do not 
believe they have the same opportunities to be 
physically active as their non-disabled peers, 
which can lead to inactivity. By incorporating tra-
ditional sports and sports for students with visual 
impairments, residential school physical educa-
tion programs can provide their students with 
skills and opportunities to participate in physical 
activity throughout their lifespans.    
 
Sport Organizations & Website 
National Beep Baseball Association – 
www.NBBA.org 
Paralympics – www.Paralympic.org 
United States Association of Blind Athletes – 
www.USABA.org 
International Blind Sports Federation – 
www.IBSA.es/eng 
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2.5” outside diameter with 1-1/16” inside diameter

2.5” outside diameter

How is beep kickball played?
• Played with a 10 inch soft foam beeping ball on a baseball  

diamond

•  Just 2 buzzing bases, first and third

•  No pitcher, no throwing the ball, no running around the bases

•  Each team has 6 players

•  All players wear a blindfold to level the playing field

•  Player kicks the ball and runs to the base that buzzes

•  If he tags the base before the fielders pick up the ball,  
he scores a run

•  If the fielders pick up the ball before the kicker tags the 
base,he’s out

•  3 outs, 6 innings, GAME OVER!

Announcing

Be Sure to 
Visit Us on

& please “Like” us!

Beep
KicKBall

A new Adapted sport for people with vision loss.

Judy Byrd, Volunteer Director

770-317-2035
JudyByrd@gmail.com

www.BeepKickBall.com
Facebook: Beep Kickball Association

Beep Kickball Association, a 501c3 non- profit corporation



Be Sure to 
Visit Us on

& please “Like” us!

HOw dO KIds BENEfIt?
 ·  Preschoolers increase agility, motor skills and fitness

 ·  Kids experience determination, persistence and patience

 ·  Players experience teamwork and learn about fairness

 ·  Players share camaraderie and develop friendships

 ·  Players develop trust and a willingness to risk

 ·  All of these lead to self-confidence and independence

 ·  All of these are useful in becoming a successful adult

 ·  they all say “If I can do this, I can do anything!”

tHE stORY
In 2010, Beep Kickball was 
founded in Atlanta by volun-
teer Judy Byrd while playing 
on a newly formed beep 
baseball team. She noticed 
all the baseball players were 
older teens and adults and 
wondered what team sport 
the kids played. Then it 
came to her...Kickball!  
Same rules, different ball! 

tHE GOAL
Judy Byrd’s goal is  
that every person who  
is visually impaired or  
blind have the opportunity 
to benefit  from playing a 
sport. Last summer, over 
40 summer camps and 
schools for the blind across 
the nation played Beep 
Kickball.  

tHE EQUIPMENt
A Beep Kickball costs  
$130 and a set of kickball 
bases costs $100. To order, 
go to the website or call 
Judy Byrd.

tHE PROfIts
All profits from equipment 
sales are used to promote 
Beep Kickball and give dis-
counts to struggling organi-
zations that serve the blind 
community.

www.BeepKickBall.com
Facebook: Beep Kickball Association

Judy Byrd, Director of the Beep Kickball Association, a 501c3 non-profit corporation

“I love how loud it is!”  
 8/14/11 Lauren Lieberman, PhD 
 Professor at sUNY Brockport, founder of Camp Abilities 

“It is a very safe, enjoyable game for a wide range of ages and skill  
levels to play together. The rules are very basic and easy to learn,  
which gave the campers more time to play.”  
 7/23/11 Aly Nagy 
 Teacher, South Carolina School for the Deaf and Blind 

“Our students loved it. They had a great success rate.”  
 5/23/12 Robbin Keating 
 VRT for the state of Connecticut

“As a member of the National Beep Baseball Association since  
1986, I am so impressed with the thought and effort put in to the  
development of Beep Kickball by friend and associate, Judy Byrd.  
Besides an excellent stand alone game for all ages, it’s a fun,  
easy introduction to the sport of Beep Baseball, which uses the  
same equipment and many of the rules. I recommend it highly.”
 6/24/12 Janet Leonard 
 Lakewood, Colorado



#BrlChat: Free Professional Develop-
ment from the Comfort of Your Home! 

By Natalie Shaheen 
nlshaheen@gmail.com 

Do you look forward to conferences, con-
ventions, and other professional gatherings for 
the energy, camaraderie, and intellectually stimu-
lating conversations that occur when a group of 
passionate professionals comes together? Do 
you leave these gatherings wishing you had more 
opportunities to converse with your colleagues in 
the field of blindness from across the country and 
the world? By leveraging the power of the tech-
nology that is ever-present in our lives, we can 
increase our access to these important learning 
opportunities throughout the year. 

Over the last several years, educators and 
other professionals have begun to utilize social 
networks and other Web services to create com-
munity-driven, dynamic, and free professional de-
velopment opportunities for themselves. One 
popular vehicle for facilitating these professional 
learning opportunities is a Twitter chat. In the field 
of education, there are Twitter chats for special 
educators, kindergarten teachers, social studies 
teachers, first-year teachers, principals — the list 
goes on.  

A Twitter chat is an online conversation or-
ganized by a community around a topic important 
to its members. As you may have deduced, these 
chats take place on Twitter, the  social networking 
site. The conversations generally last an hour. 
The frequency with which these conversations 
occur depends on the needs and desires of the  
community.
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Why 
Why would a group of professionals want to 

have a conversation about its work on a social 
networking site? Couldn’t those conversations be 
carried out through e-mail lists, phone calls, or in-
person conversations? And why use Twitter as 
opposed to other, more popular networks like 
Facebook?  

Twitter’s greatest asset is that it is public—a 
characteristic you may have previously seen as a 
disadvantage. We know that one of the greatest 
challenges we face in the field of blindness is the 
lack of information the general public has about 
the work that we do and about the needs of the 
children and adults we serve. The public forum of 
Twitter affords us the opportunity to learn from 
our colleagues around the country while simulta-
neously raising awareness and educating the 
public. Additionally, we can engage professionals 
outside of our field in relevant conversations. For 
example, if we are having a conversation about 
blind and low-vision students who had additional 
disabilities, it would be advantageous to have 
special educators and related service profession-
als join the conversation. Through Twitter, we can 
engage professionals in those fields even if we 
are not personally connected to them.  

Twitter is also free, searchable, accessible, ar-
chivable, quick, and hip! Anyone with an Internet 
connection and an average level of technology 
literacy can access Twitter. You can even access 
and search for information on Twitter without cre-
ating an account! Messages sent through Twitter 
are limited to one hundred and forty characters, 
so they take mere seconds to  compose. Plus, 
our students and the young pre-service 
teachers, who we are trying to convince to 
pursue a career  in our field, will think we are 
cool when we tell them we are tweeting! 19 



 What 

Established in August of 2012 by a handful 
of teachers of the blind and visually impaired, 
#BrlChat is a Twitter chat for professionals in the 
field of blindness. The community has slowly 
grown and now includes people from around the 
world. In addition to teachers, the community con-
sists of university faculty, pre-service teachers, 
blind students, parents, rehabilitation counselors, 
blind and low-vision adults, and librarians.  

This school year, the community voted to have 
the chats on the third Wednesday of each month 
at 9 p.m. Eastern Standard Time. Members of the 
community generate topic ideas that are posted 
in a monthly topic poll. The topic that wins the 
most votes drives the next conversation. Previous 
#BrlChat topics have included:  

Collaborating with regular education teachers 
and other members of a child’s educational 
team 

Unified English Braille code 
Working with students who are English Lan-

guage Learners (ELL) 
What our students want us to know - a conver-

sation with blind students from across the 
country 

Teaching the Expanded Core Curriculum 
(ECC) 

Each conversation is archived as an Excel file 
and posted on the #BrlChat Web page at http://
goo.gl/S45l0l, so it can be accessed at any time 
by anyone who is interested.  
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This word cloud was created with the tweets 
from last year’s #BrlChat about Unified English 
Braille.  A word cloud is a circular collection of 
words of various sizes and colors where the size 
of the word indicates the frequency with which it 
was used. The words from largest to smallest in-
clude: BrlChat, UEB, Braille, change, contrac-
tions, brl, time, countries, think, books, etc. 

How 
To participate in the conversations, all you 

have to do is sign up for Twitter and be online at 9 
p.m. Eastern on the third Wednesday of each 
month. Enter the hashtag “#BrlChat” into the 
search box and you will see what others are say-
ing. If you have something to add to the dialogue, 
include the hashtag #BrlChat in your tweet.  

For those who are unfamiliar with Twitter, here 
is some vocabulary that will be helpful to 
know. 

 Tweet: a message of 140 characters or
fewer posted on Twitter. This is analogous
to a status update on Facebook.

 @Username: The way to refer to a person
on Twitter in a tweet. This author’s user-
name is @nlshaheen.

 Followers: People who have agreed to re-
ceive your Tweets. If you choose to receive
another Twitter user’s tweets, you are fol-
lowing him/her. This is similar to the “friend” 21 



concept on Facebook. 
 @Mention: A public message directed to a 

specific Twitter user. You might tweet: 
“@nlshaheen what is tonight’s #BrlChat 
topic?” 

 Retweet or RT: When one person on Twitter 
reposts something that was tweeted by 
someone else previously. For example, you 
might see a tweet from @nlshaheen that 
says: “RT @JohnDoe Braille rocks!” This 
means that first John Doe wrote, “Braille 
rocks!” When Natalie saw the tweet from 
John, she liked it so much she wanted to 
share it with her followers, so she Ret-
weeted John’s message. This is the equiva-
lent of a “like” on Facebook or a “+1” on 
Google+. 

 Hashtag: A way for people to categorize or 
label a tweet. If you use Gmail, you are 
likely familiar with the concept of “tagging.” 
A single tweet can contain multiple 
hashtags. The hashtag for our Twitter chat 
is #BrlChat. The pound sign always pre-
cedes a hashtag. 

 
If you are new to Twitter you can find links to sev-
eral helpful Twitter 101 guides on the #BrlChat 
Web page. If you read through the Twitter 101 
guides and you still find yourself confused, con-
tact Natalie Shaheen at nlshaheen@gmail.com 
and she will be more than happy to give you a 
quick tutorial over the phone.  
 
Be a Smart Digital Citizen 

It is important that we educate ourselves 
about how the various Web services we use 
work. It is also important that we know the poli-
cies of our employers as they relate to social me-
dia. Many school districts have specific guidelines 
for their teachers about using social networking 
sites.  22 
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You should know that Twitter is public by 

default. That means that everything you tweet 
can be seen by anyone in the world. If you 
wanted to see everything @nlshaheen ever 
tweeted you could go to www.twitter.com/
nlshaheen; without even logging into the service 
you can see everything. Keep this in mind when 
you are composing messages. There is a setting 
that will make your tweets “private,” but there are 
two things to keep in mind related to “private” 
tweets. First, if someone retweets one of your 
tweets and that person’s tweets are public, then 
your tweet is now public. Second, if you are using 
Twitter for professional purposes, as this article 
advocates, having public tweets makes network-
ing easier.  

 
Join the #BrlChat community next month on 

the third Wednesday at 9 p.m. for some fast-
paced, free professional development from the 
comfort of your home! The conversations are 
open to anyone who is interested in participating; 
all opinions are welcome. The more diverse the 
chat participants are, the more interesting the 
conversations will be! If you cannot make the next 
Twitter chat, remember you can always add your 
comments before or after the fact on Twitter, and 
you can access the archives on the #BrlChat 
Web page.  

 
Lastly, if you have ideas for future chat top-

ics or feedback about how the community oper-
ates, please send your thoughts to Natalie Sha-
heen on Twitter (@nlshaheen), by e-mail at 
nlshaheen@gmail.com, or leave a comment on 
the #BrlChat Web page at http://goo.gl/S45l0l. 
Happy tweeting! 
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Read the Book!
Learning to Listen/Listening to Learn
Teaching Listening Skills to Students with Visual Impairments
Lizbeth A. Barclay, Editor

Learning to Listen/Listening to Learn is the �rst comprehensive book 
to address the systematic development of skills in listening for and 
interpreting auditory information. It includes: 

Numerous, focused, concrete methods for developing speci�c 
listening skills appropriate at di�erent age levels.

Practical strategies that can be put to immediate use, presented 
in a user-friendly format that highlights essential information.

Valuable charts that outline skills to target for instruction, and a 
helpful assessment checklist.

Participate in the Webinars!
This series features the authors of Learning to Listen/Listening to Learn. 
They give more in-depth information about selected topics from the 
book. These pre-recorded webinars are available 24/7 in the AFB 
eLearning Center at www.afb.org/elearning.

Purchase as a series ($99) or as individual webinars ($29). Each webinar 
quali�es for 1 hour of continuing education credit from ACVREP.

Exploring the Link between Listening and Literacy Skills Development
Liz Barclay

Listening and Technology
Stephanie Herlich and Jerry Kuns

Listening Skills for Orientation and Mobility: Teaching Use of 
Auditory Space Perception
Maya Delgado Greenberg and Wendy Sche�ers

Listening Guidelines for English Language Learners 
Madeline Milian

Listening and Learning for Students with Additional Disabilities 
Sandy Staples

The Relationship of Language Comprehension and Listening 
Laura Denton

Teaching Listening Skills
New Professional Resources from the American Foundation for the Blind

www.afb.org/store
1-800-232-3044

SAVE 15% o� the 
book with your 

webinar purchase!
Order Today!

Listening skills are a crucial, but often-overlooked area of instruction for children who are 
visually impaired and may have multiple disabilities. They relate to the expanded core 
curriculum for students and are essential to literacy, independent travel, and sensory and 
cognitive development. The American Foundation for the Blind provides comprehensive 
professional development resources on this critical topic.



Technology as a Bridge for Students: A 
TVI’s Perspective 

Shawn Passarieu, M.Ed., M.A. 

Teacher of Students with Visual Impair-
ments/Orientation and Mobility Specialist 

San Diego County Office of Education/
North Coastal Consortium for Special Edu-

cation Program for the Visually Impaired  

spassarieu@sdcoe.net 

One Friday after work, I stopped by the gro-
cery store to pick up a few things for dinner. 
When the cashier asked how my day was going, I 
told her that I was looking forward to the long 
weekend after a busy week at school. Naturally, 
she asked what grade I taught. Unbeknownst to 
her, that was not an easy question to answer! I 
always ponder this question - do I give her the 
short and sweet answer, “I teach students be-
tween ages 3 and 22 who are visually impaired or 
blind,” or the longer, more descriptive answer?  

There really isn't a short answer, in my 
opinion, given that each student on my caseload 
is so much more than merely a member of a par-
ticular grade level. Some are in general education 
settings, perhaps also receiving specialized aca-
demic instruction or “pull out” services for braille 
or technology. Some are in special day classes 
with others who have moderate to severe disabili-
ties, with "typical peer" interaction during lunch or 
recess. Some are in classes for the medically 25



fragile, some are on home hospital, while others 
attend charter schools with a homeschool compo-
nent. As an itinerant teacher of the visually im-
paired and Orientation and Mobility Specialist for  

the county office of education, I serve students in 
three different school districts this year. I appreci-
ate that each day is as different as each student 
is unique, and I help to work through challenges 
and share in successes when providing services 
to such an array of students with very individual-
ized needs.  

 

For some students, attending school in itself 
is a feat given their complicated medical condi-
tions. Others are present each day, showing great 
perseverance as they balance lessons in both 
general education and the expanded core curricu-
lum. I, too, must balance the variety of roles I play 
on their IEP teams. My main focus is to level the 
playing field and advocate for my students. Along 
with that, I am eager to share my excitement of 
how technology has served as a bridge for some 
of my students, using braille input/print output in 
their general education classrooms. Technology 
has also given me the tools to spotlight students’ 
abilities and successes with their teachers and 
families.  

 

 Technology is helping to bridge print and 
braille for my fourth grade student who is a dual 
media learner at a charter school. While he is 
able to read extra-large font, results of his learn-
ing media assessment determined that braille will 
be his most efficient way of reading. He uses an 
Acrobat video magnifier to access print at near 
and distant in the core content areas. We work 
together for an hour each day as he learns the 
braille code using the APH Building on Patterns 
braille curriculum and the mechanics of reading 26 



braille using the Mangold Program for Tactile Per-
ception and Braille Letter and Nemeth Recogni-
tion. His teachers and parents do not know the 
braille code, but he is learning to use the APH 
Refreshabraille 18 (a braille keyboard with 18 cell 
refreshabraille display) in conjunction with the 
iPad’s built-in accessibility features (voiceover). 
The refreshabraille connects with his iPad via 
Bluetooth, and whatever he inputs into the braille 
keyboard is then displayed onto the iPad as text 
for the teacher to see. The reverse works if the 
teacher inputs text onto the iPad, he is able to 
read the text on his refreshabraille device. With 
more guided practice and training with the staff, 
this will enable him to actively participate in in-
struction with his general education teachers and 
his mother, who is his homeschool teacher, in 
both braille and print. This should work well for 
his current needs in his reading and language 
arts curriculum while he is still learning the braille 
code. Also, his classmates are accustomed to 
seeing iPads, so he fits right in with his peers.  

 

Not only does the iPad offer voiceover and 
allow for braille input but it also provides access 
for students who use print, without being obtru-
sive like the technology of ten years ago when 
students who had multiple teachers had to use a 
rolling cart to transport the cctv between classes, 
yet still did not have access to the white board. 
Some of the iPad's built-in accessibility features 
include large font, high contrast display, zoom, 
and brightness control. Added to that, purchasing 
a magnification app can turn the iPad into a port-
able video magnifier to view items on a desk or it 
can be aimed to targets at a distance. 

 

 Several of my students with low vision find 
this aspect beneficial and appreciate the  
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portability and “cool factor” of the iPad. When my 
first grade student was exploring the magnifica-
tion app for distance, he was able to access the 
teacher’s chart of “table points,” saw how many 
his group had earned, and knew he could expect 
a reward at dismissal. A fifth grader who is also 
hard of hearing was fascinated to see his 
teacher’s facial expressions during whole group 
instruction. My ninth grade student who uses a 
wheelchair was able to see which peer buddies 
were across the room, giving him time to practice 
his greeting before heading over to say hello to 
them. My fourth grader enjoys using his iPad to 
create video tours of his school and other build-
ings he visits, so I will plan to incorporate this into 
his future O&M lessons. The students overall 
seem very motivated by this technology! 

 

Another feature of the iPad I find useful is 
scanning. With a scanning app, the teacher or 
classroom staff can use the camera feature to 
scan a document as a pdf file and then the stu-
dent can zoom in as needed. Some apps have 
the option for the student to use his finger or sty-
lus to mark his answers (or highlight) directly onto 
the worksheet. The student can take a screen-
shot once he finishes the assignment, and email 
the teacher, or share it via dropbox. This is espe-
cially helpful for my high school student who does 
not have the motor ability to maneuver a tradi-
tional cctv while using pen and paper, but is able 
to interact directly with the iPad on his wheelchair 
tray. Similarly, I sometimes take a photo or scan 
the print of a poem or short story that coincides 
with the braille version that my fourth grader is 
learning and email it to his parents so they can 
follow along as he reads the braille and make cor-
rections on the spot. 
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Other tools come in handy as I work with 
students and do my record keeping. I use the Siri 
feature to dictate notes into my consult logs in the 
Pages app, and for reminders about student ab-
sences, testing, and so forth. The calendar keeps 
me on track, the calculator helps tally my miles, 
and the timer with various sounds helps me 
gauge timed breaks for students. Other applica-
tions help to teach concepts to young students, 
while some apps are geared toward students who 
have cortical vision impairment to encourage 
looking and reaching. The portability and respon-
siveness of the iPad allows the students with lim-
ited mobility to engage with it using a variety of 
movements or locations. The video feature allows 
me to record a student reading braille and then 
play it back for him to help with reading errors 
and to increase fluency. The students are inter-
ested in hearing themselves read, and have often 
made self-corrections as they follow along.  I also 
have plans to use the video feature in orientation 
and mobility lessons for mapping routes. The 
map application will also play a part in planning 
travel within the community, such as determining 
the best route to walk from the school to the gro-
cery store! 

 

Speaking of the grocery store, I decided on 
the short and sweet reply to the cashier whose 
line is building behind me, "I'm a special educa-
tion teacher and I work with students who are 
blind or have visual impairments. They are be-
tween 3 and 21 years of age." She responds, 
"Well that must be very rewarding. So you know 
sign language?" I sigh and say, “No, but I know 
braille! Have a nice day!” 
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New and expanded information on

  ● The role of the brain in vision and the role of  brain 
plasticity in learning

  ● The implications of  Project PRISM, to date the only 
federally funded longitudinal study of young children 
who are visually impaired

  ● Natural environments in early intervention

  ● The interdependence of different developmental 
domains

  ● IDEA as it applies to early intervention, IEPs, and the 
transition to elementary school

  ● Conditions that cause visual impairment

  ● The vision exam and vision tests for infants

  ● Skills children with visual impairments need to 
succeed in preschool and in kindergarten

  ● Explanations of common terms and glossary

  ● Considerations about assistive technology and other 
tools
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A Big Apple Lesson 
 

Tara McCarthy, TVI/COMS  
taragriffis@aol.com 

 
Common Core Curriculum is an overwhelm-

ing phrase on its own. Coupled with Expanded 
Core Curriculum, it can make any teacher of the 
visually impaired feel demoralized and defeated. 
This year, in speaking with several itinerant 
teachers across the country, I heard the same 
question over and over: “With the Expanded Core 
Curriculum taking precedence, how can I build 
time into my lessons to address the Expanded 
Core Curriculum with low vision students?”   In 
writing this article, I hope to alleviate some stress 
and provide some creative ways for teachers of 
the visually impaired to utilize applications on the 
iPad with low vision students in a way that fo-
cuses on Expanded Core Curriculum domains 
while building on the Common Core Curriculum 
taught by classroom teachers. 

This school year, my second grade students 
are reading Charlotte’s Web as part of the Com-
mon Core Curriculum for ELA.  I immediately de-
termined, as their TVI, that in order to address 
their IEP goals, I needed to find a way to inte-
grate several Expanded Core Curriculum (ECC) 
areas into their curriculum.  The iPad, along with 
several applications, has proven to be a fabulous 
bridge between the Core Curriculum and ECC for 
my students.   

These are three actual lessons that were 
used during English Language Arts for second 
grade students with visual impairments whose 
IEP mandates were three weekly, forty-five min-
ute sessions. 
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Lesson #1 
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Connection Last week we learned to use 
Bookshare and the Read2Go 
the application for the iPad 
that goes along with Book-
share.  The student will learn 
how to use the Read2Go ap-
plication to follow along with 
classmates in large print, au-
dio, and highlighting to Chap-
ter 1 of Charlotte’s Web. 

Teaching TVI models using the 
Read2Go application by locat-
ing Charlotte’s Web in the 
Bookshelf of Read2Go, open-
ing the book, changing the set-
tings to size 14 font, 110% 
speed, and red highlighting. 

Active Engagement Student is given the opportu-
nity to open the Charlotte’s 
Web book using the Read2Go 
application, click the settings, 
and change to desired set-
tings. 

Link The student will click the play 
button to follow along with his/
her classmates and read 
chapter 1 of Charlotte’s Web. 

Share TVI observes the lesson 
watching to ensure that the 
student has speed settings 
correct and is visually tracking 
the words read by other stu-
dents. 

ECC Areas Ad-
dressed 

Technology, Compensatory 
Skills, Visual Efficiency 

iPad Applications Read2Go 

IEP Goals Ad-
dressed 

Using digital magnification; 

Visual Scanning for words 



Lesson #2 
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Connection Yesterday’s lesson we read several 
dialogues in Chapter 1.  The student 
will recreate the dialogue in Chapter 
1 of Charlotte’s Web using the Story 
Creator Application.  *Student has 
prior knowledge of using Story Crea-
tor Application. 

Teaching TVI models a dialogue between two 
characters in the book Charlotte’s 
Web by reading it to the student and 
pointing out the quotation marks- 
clues that a dialogue is beginning or 
ending.  TVI creates a mini-story us-
ing the Story Creator application for 
the student to see. 

Active En-
gagement 

Student is given the opportunity to 
choose two dialogues between char-
acters in Charlotte’s Web book and 
read them to the TVI using digital 
magnification on Read2Go. 

Link TVI instructs student to open the ap-
plication Story Creator on the iPad 
and pick one dialogue to create a 
storybook with on Story Creator.  
Student should include text and pic-
tures of the characters and their dia-
logue. 

Share TVI observes the lesson watching to 
ensure that student chooses dia-
logue between two characters and 
not the narrator. 

ECC Areas 
Addressed 

Technology, Compensatory Skills, 
Visual Efficiency 

iPad Applica-
tions 

Read2Go, Story Creator 

IEP Goals Ad-
dressed 

Using digital magnification, Visual 

Scanning for quotation marks, Key-

boarding 



Lesson #3 

 

34 

Connec-
tion 

Yesterday’s lesson we recreated a dia-
logue from what we read in Chapter 1.  
The student will recreate the dialogue in 
Chapter 1 of Charlotte’s Web by compar-
ing dialogue s/he uses with their friends 
or family. 

Teaching Today we will be comparing the dialogue 
you chose yesterday to a dialogue you 
would have with your friends.  TVI models 
a dialogue between two characters in the 
book Charlotte’s Web by reading and 
then models an appropriate conversation 
s/he would have with her friends/family 
about the same topic. 

Active 
Engage-
ment 

Student is given the opportunity to open 
the Charlotte’s Web book using the 
Read2Go application, pick a dialogue, 
and explain to the TVI how the dialogue is 
different/similar to dialogue s/he would 
have with friends/family. 

Link The student will pick a dialogue in Char-
lotte’s Web model for the TVI - an age ap-
propriate dialogue s/he would have with 
friends/family. 

Share TVI actively listens to the dialogue and 
responds with age appropriate dialogue 
back to the student. 

ECC Ar-
eas Ad-
dressed 

Technology, Compensatory Skills, Social 
Interaction/Social Skills 

iPad Ap-
plications 

Read2Go 

IEP 
Goals Ad-
dressed 

Using digital magnification, Social Skills 

(age appropriate topics, waiting turns 

when speaking) 



Utilizing an iPad for ECC domains such as 
social skills, technology, compensatory skills, and 
visual efficiency are just some of the ways to ad-
dress a student with low vision’s IEP goals while 
incorporating the Common Core Curriculum.  It is 
important to note that without a collaborative rela-
tionship with the student’s teacher, none of these 
lessons would be possible to implement.  There-
fore, when using the itinerant teacher model, it is 
vital for the TVI to remain in contact with the stu-
dent’s teacher before and after each session.   

I am sure many of you are wondering how 
data is kept for each of these lessons.  Yes, there 
is an application for that as well!  Personally, I 
prefer to use an application called Super Duper 
Data Tracker, which allows me to input my stu-
dent’s name and IEP goals.  It also gives an op-
tion to check off whether or not the student met 
his/her goal, needed prompting, or did not meet 
their goal during a specified session.  Session 
data is tracked over time and graphed into visu-
ally appealing line graphs.  This app is just one of 
the many ways data can be tracked, but in our 
tech-savvy, data-driven world of teaching, I 
thought it would be important to note how to keep 
the “IEP police” away!  

To conclude, it is not impossible for an itin-
erant teacher of the visually impaired to incorpo-
rate the Expanded Core Curriculum into the Com-
mon Core Curriculum.  With the advent of iPad 
technology, they actually mesh well together.  It 
may not be a perfect marriage at first.  But over 
time, practice may make perfect. 
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Check out our new website at 

http://community.cec.sped.org/
DVI/Home/

http://community.cec.sped.org/DVI/Home/


The Box of Deafblindness™ 

Kimberly Lauger 

Perspectives on Deafblindness 
Deafblindness is a unique disability involving a 
combined vision and hearing loss.   With only vi-
sion loss, the sense of hearing can become more 
acute and educational strategies often involve the 
use of hearing.  With only hearing loss, vision is 
relied on for gathering information, and educa-
tional strategies are often visual in nature.  We 
recognize that vision compensates for the re-
duced hearing and hearing compensates for the 
reduced vision.  With deafblindness, there is not 
enough vision or hearing to compensate for the 
other sense, so the impacts of these losses are 
multiplicative (McInnes, 1999). 

Deaf education occurs in a visual environment of-
ten relying on a visual language and visual based 
tools and strategies to reach students.  Education 
for the students with visual impairment may in-
volve modifying the visual environment and often 
includes auditory teaching strategies.  In any edu-
cational environment where communication and 
environmental information is constantly changing 
the deafblind student is likely to experience the 
world and learning differently than students with 
one type of sensory impairment.  It is easy to see 
why Alsop and colleagues (2012) call deafblind-
ness a disability of access to information.  Few 
students who are considered to be deafblind have 
total vision loss or total hearing loss, so in any en-
vironment they will be receiving some visual and 
auditory information.  However, without full ac-
cess to the visual and auditory environment, the 
information they gather may be distorted and in-
complete (McInnes, 1999).  With a background in 
one loss or the other, educators can feel  
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frustrated if their typical strategies alone are not 
effective for students who are deafblind.   

For a person who is Deaf, accessing visual infor-
mation can be very efficient and effective.  For a 
person who is Deaf and has a vision loss, s/he 
must now work even harder to use her/his visual 
sense and it is often inefficient.  The reverse is 
true for individuals who are blind and lose hear-
ing.  When students need to rely on vision or 
hearing to compensate for the other loss, the use 
of the primary sense becomes less efficient and 
students often fatigue easily or have performance 
less than expected.  Appropriate deafblind strate-
gies are needed to help students facilitate access 
to information in an efficient manner and to im-
prove outcomes.  How do we monitor the effec-
tiveness of these strategies?  I suggest through 
monitoring engaged learning.  

I would like to share with you a model for facilitat-
ing engaged learning for students who are deaf-
blind based on what my son, Dylan.  Dylan is 
deafblind from CHARGE syndrome and has been 
my best teach over the years.  The suggested ac-
tivity is particularly useful for teams to do together 
as they get to know a new student.  Allow me to 
teach through our story. 

Background 
We knew Dylan had no hearing when he was 
only 5 days old.  We knew he had large blind 
spots caused by colobomas or clefts in the eye by 
2 weeks.  What we didn’t know was how much he 
could see; we were told to wait and see.   We 
quickly accepted our son as Deaf with a vision 
loss and began to learn and use American Sign 
Language when he was an infant.  Providing Dy-
lan access to language as an avenue for learning 
and knowing each other was a main focus.  We 
had parent advisors for vision and hearing loss 38 



and even a Deaf mentor.  We celebrated any indi-
cation that Dylan could see.   

Dylan was 1 year old when I learned about the 
vision and hearing loss in deafblindness being 
multiplicative rather than additive.  Let’s see.  If 
the impact of Dylan’s hearing loss on a scale of 1 
to 10 with 10 being most severe was a 10 and the 
impact of his vision loss an 8, that equaled 80 
rather than 18.  I was stunned by the difference.  I 
realized then that we could still celebrate what vi-
sion Dylan had, in fact we would have to work to 
maximize it, but I knew it was not enough to com-
pensate for the hearing loss.  I also realized if 8 + 
10 did not equal the degree of combined impact, 
then Deaf education plus low-vision education 
would not be enough to address that impact.  Dy-
lan was deafblind and needed the strategies that 
come out of the unique educational field of deaf-
blindness to have that connection and learning 
we wanted.  It was then that I began to study and 
work in the field of deafblindness. 

The Box of Deafblindness™  (Lauger, 2004) 
I have to admit that as a parent, Deafblind was a 
pretty scary word.  It conjured up this image of 
Dylan totally Deaf and blind, locked in a dark box, 
alone and unreachable.  How was I going to com-
municate with him, to know him, to teach 
him????  How was he going to know me?   

As a teacher I would imagine it would be the 
same.  I can picture a teacher looking through the 
student’s file and thinking to them self, “How am I 
going to know this student?  How am I going to 
teach him?”  

Fortunately, by the time I heard the term deaf-
blind, I already “knew” Dylan in the way all 
mother’s get to know their babies – without words 
– so was able to quickly let go of that image.  In- 39



stead I recognized that Dylan was inside a treas-
ure box, safe and protected.   

We all have our own treasure box.  If I have a mi-
graine, or don’t feel safe, I will retreat into my box. 
In another setting where I have prior experience, 
know what to expect, trust the people, if it’s not 
too loud or too crowded, then I come out and “am 
my best”. 

Let’s picture this Box of Deafblindness.  It was 
padlocked shut and the key was inside.  Off the 
box came 2 arms and 2 legs.  There were 2 eyes, 
2 ears, a nose, and a mouth as windows into the 
box.  This treasure box contained the essence of 
who Dylan was - his thoughts, his ideas, his per-
sonality, his experiences, his potential, and even 
his purpose. 

If the box was locked and Dylan had the key in-
side, I had two jobs.  First was to find a way to 
reach Dylan in the box.  The second was to invite 
him to use his key to open the lid and to come out 
of the box and engage with the world.  Educators 
have the same jobs with their students who are 
deafblind. 

Access to information   
What windows were open in Dylan’s box?  How 

was I going to get inside? 
How was information going to get in? 

I already knew he had no hearing, so the ears 
weren’t an option.  There was no indication 
that he smelled, so the nose was out.  He was 
tube fed since birth and was not talking so he 
had reduced input from his mouth.  Then he 
had his eyes. 

Yes, he had colobomas, but there was a little pe-
ripheral vision on the right and central vision 
on the left.  Dylan’s vision was complicated fur-40 



ther by cortical visual impairment as indicated 
by the antennae with squiggles.   

In looking at the picture it is easy to see that Dy-
lan’s residual vision is his only access through 
the primary sensory channels.   

How else could I reach Dylan? 
Yes, the box was covered with skin.  I could 

reach Dylan through touch that he en-
joyed. 

The box also moved.  I could reach Dylan 
through movement. 

And in that box, Dylan felt and responded to 
vibration, another window. 

Start thinking of where your student’s windows 
are.  Where is their access to information? 

Inviting Dylan out – Facilitating engaged 
learning 

Sensory Stimulation 
With so many windows into Dylan’s brain 

blocked, the first advice we received was to 
provide sensory stimulation to make up for this 
lack of input.  We found that more input did not 
help Dylan feel safe or lead to engagement.  
He withdrew further into his box.  You might 
see other students flare up outside of their 
box.  At these times more input would only 
make it worse.  The lid would close tighter. 
Remember Dylan had the key.  I could not 
force it open.   

This fits with how the brain works.  The brain’s 
first priority is survival – it takes in sensory in-
formation and makes responses designed to 
ensure survival.  When there is prior experi-
ence with information, if it is predictable, if it 
fits with prior learning, if the brain knows what 
to do with the information this input can lead to 
reflective thought, reasoning, and action.  If 41



not, it is perceived as stress – a possible threat 
- and signals are sent from the thalamus to the 
hypothalamus to the pituitary gland ultimately 
triggering the cascade of the fight, flight, fright 
response of the Sympathetic Nervous System.  
We learned that sensory input must be mean-
ingful, other wise it is simply stress and the lid 
closes. (Alsop, 2002; Bluestone, 2004.) Stress 
reduces engaged learning. 

Health and Physical Comfort 
Dylan began having abdominal migraines when 

he was 4 months old.  He had food intoleran-
ces and inflammation of the GI tract and often 
had severe constipation.  These physical fac-
tors also caused Dylan to withdraw into his 
box.  For some students pain can also cause 
children to flare up outside of their box and 
what is often looked at as “behaviors” might 
worsen. 

I recognized that stress — caused by either inter-
nal or external factors — was the primary fac-
tor in determining if Dylan used his key to open 
his lid to allow me in, or to come out and en-
gage with the world and me or if he needed to 
close the lid for his own comfort, safety, and 
survival.  Although Dylan had the key to open 
the lid, I found I had 3 external factors that I 
could adjust that helped him feel safe enough 
to use the key. 

Relationship 
The first thing I had was our relationship.  I was 

Dylan’s first intervener.  Dylan learned through 
our relationship.  He learned he could trust me 
to keep him safe.  He knew he could try new 
things with my encouragement and support.  
He learned that I responded to his cues, such 
as holding him facing out instead of over my 
shoulder, or sitting next to him and touching 42 



him when he didn’t like being held.  I found Dr. 
Jan van Dijk’s advice to teach to the emotional 
brain and build connections to the cortices 
from a Project Sparkle DVD fit perfectly with 
facilitating engagement with Dylan and his 
learning. (Alsop, 2002) 

Now that Dylan is 17, I am again his Intervener 
and his teacher in a home and community 
based educational model supported by many 
professionals.  I take delight in showing him 
new possibilities and the engagement we 
share in these times. 
Environment 

The second thing I did was structure the environ-
ment to maximize Dylan’s ability to access in-
formation, and to get a response.  It is in a 
safe and predictable environment that sup-
ported rather than overwhelmed his vision that 
he gained control of himself and gained the 
ability to venture into unpredictable environ-
ments.  As a baby this started out in a “Little 
Room” (see Nielsen, 1992) of sorts although I 
didn’t know it at the time.  It was a play mat 
with arches over the top where he could reach 
the toys he liked; he bumped them and they 
responded, but didn’t go away.  Later he rolled 
around on this mat, moving it across the floor 
and exploring the living room until eventually 
he moved off the mat and into other rooms of 
the house.  I will note that if I did this now, I 
would reduce complexity by providing solid 
colors to increase Dylan’s brains ability to look 
and see due to his CVI. 
In Dylan’s “School-Home” classroom we have 
very carefully structured the environment to 
trigger his eyes to look and his brain to see, by 
providing high contrast, reducing clutter, and 
controlling the lighting to direct rather than dis-
tract his vision. 
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Expectation and deafblind educational 
strategies 

The third thing I had was a belief in Dylan’s com-
petence and deafblind strategies to help him 
get it.  Although Dylan may have been in this 
box, I believed in his capacity to learn and to 
come out.  I liked the quote from Barbara 
McLetchie, “Deafblind children are not limited 
by what they learn, but by what we teach 
them.”  Things like wait time and partial partici-
pation gave him time to process the informa-
tion and generate a response and helped 
show him how to do new things that he wasn’t 
learning from vision.  Signing hand under hand 
with his hand riding on mine to see helped him 
combine visual and tactual information and 
gain greater understanding.  This touch also 
triggered his eyes to look at me.  Of course he 
had his object and touch cues to anticipate 
what was going to happen next.   

At School-Home Dylan learns through routines 
and concrete learning experiences.  We follow 
his interests and his pace and he is able to 
show us what he knows in new and exciting 
ways.  Out of the structured routines his inde-
pendence blossoms.  Dylan’s health is still 
compromised and pain and fatigue can cause 
him to close his lid, but at School-Home there 
is greater flexibility to adapt the schedule and 
activities based on his physical ability at any 
given moment in time increasing the time we 
have with engaged learning. 
With trusting relationships, a safe, predictable, 
and responsive environment and deafblind 
educational strategies Dylan is able to come 
out of his box and engage with the world.  He 
is growing into the competent, self-determined 
young man I’ve always known he could be.    
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Interveners and Classroom Teachers 
You might be thinking that’s great for mom and a 
baby or child, but what about school?  As a 
teacher, I have to meet the needs of all my stu-
dents.  This is where an intervener for a student 
who is deafblind can be so helpful and, in my 
view, essential.  As has been defined by Alsop 
and colleagues, the intervener’s role involves 
three primary elements:  developing a trusting re-
lationship; helping the child gain access to infor-
mation communication and social relationships; 
and using appropriate deafblind intervention 
strategies (Alsop, et. al, 2012).  Importantly, inter-
veners provide the proximity to respond to the 
child’s subtle cues and fade away as the child 
gains competence in certain areas.  As a teacher, 
you will also be an intervener as you work directly 
with your student with deafblindness.  You will 
need to develop a trusting relationship and learn 
what you do with the environment, your actions, 
and your expectations that trigger your student to 
come out and engage with your lesson and what 
things trigger him/her to shut down into the box or 
flare up outside of it. 

Further exploration of these concepts and a Box 
of Deafblindness team activity can be found as a 
part of the Open Hands, Open Access Deaf-Blind 
Intervener Learning Modules which were created 
through a collaborative network activity that was 
led by the National Consortium on Deaf-
Blindness.  Please visit http://
moodle.nationaldb.org/  or  http://nationaldb.org/ 
for more information on how to access this re-
source. 
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Teachable Moments: Using Story Tell-
ing for an Orientation and Mobility  

Lesson 

Shelley McCoy, CTVI, COMS 

VIP Rehabilitation Services L/C 

Smccoy370@gmail.com 

In my short couple of years learning about 
and practicing the fascinating art/science of Ori-
entation and Mobility instruction, it has become 
very clear that a multitude of factors impact en-
gagement, retention, and overall effective teach-
ing. Of all the factors that impact instruction, uli-
mately, Orientation and Mobility instruction is a 
relationship-based practice.  Establishment of 
trust and comfort with a student or client is a 
natural, necessary segue into the successes that 
lie ahead.  Without relationship and rapport, ex-
pecting a student/client to learn and grow can be 
likened to a bicyclist riding with two flat tires.  It is 
a slow, painful ride getting nowhere fast.  Rela-
tionship development has a few simple ingredi-
ents: knowing the student/client, using that knowl-
edge to individualize your approaches with that 
student, and ultimately establishing trust.  It is 
only with trust that a comfort level can be 
achieved where active learning can take place. 

 Knowing the student 

Knowing the student means not only know-
ing the etiologies, diagnoses, and optimal func-
tionality of a student but equally, or perhaps even 
more importantly, exploring the personhood of the 
individual.  What does s/he love?  What are his/
her fears?  What are his/her strengths?  What  48 



are areas of opportunity for growth?  What places 
him/her in the magical comfort zone where learn-
ing is active? 

Who is Eli? 

Let’s use the example of one of my stu-
dents to illustrate my point.  Eli is a 4

th
 grade stu-

dent whose personhood is based in humor, imagi-
nation, and joy of storytelling.  (Of course there 
are a million other things I could list here, but I will 
simplify.)   

Between his 1
st
 and 2

nd
 grade years, Eli de-

veloped symptoms which yielded a diagnosis of a 
rare, progressive neurological disease, which af-
fects vision, hearing, processing, and balance/
motor skills.  He has very limited, fluctuating re-
sidual vision.  Before losing his vision, Eli was an 
advanced reader for a 1

st
 grader, excelling and 

embracing his love for reading chapter books.  Eli 
defaults to humor as a defense mechanism when 
he does not understand something or is not moti-
vated/interested. 

What can I do with what I know about Eli 
to engage him and build trust to an active 

learning status? 

“We must speak their language and dance 
their dance.”   

     With Eli I use a very easy, comfortable, 
humor-based communication style peppered with 
references to stories, specific memories, songs, 
jokes, and names of important people in his life.  
It has become clear that music and humor have 
proven exceptionally effective in making concepts 49



“stick” with Eli.  While he grasps concepts such 
as trailing, landmarks, squaring off, and diagonal 
cane technique, orientation and short routes 
within his school building have proven to be diffi-
cult hurdles.  It is here that his lack of motivation 
and/or covering for confusion presents as humor 
and diversion of topic. 

     While working on a story that he was 
highly motivated about writing braille, it occurred 
to me that I could sneak in some mental mapping 
of his school building.   

Here is an excerpt from Eli’s story: 

“As I entered Valley Elementary 
School, I realized there were phantoms 
soaring through the air like storm clouds. 
When I turned right, and peered into Mrs. 
Roberts’ classroom, I noticed that she had 
turned into a witch, casting spells and filling 
her room with haunted frogs.  After I passed 
Mrs. Roberts’ room, I arrived at the Guid-
ance counselor’s office, where there was 
slime oozing from the suggestion box.  I no-
ticed a smell coming from the hallway 
ahead.  As I walked toward it, and turned 
left to enter the cafeteria, I saw werewolves 
eating BOO berry pie and ice SCREAM.” 

His story continued and was about his 
school being haunted on Halloween.  He found it 
very fun to create and he was so proud of it that 
he wanted to share it with his classmates.  Be-
cause his Braille reading skills are still develop-
ing, he relies heavily upon memorization.  There-
fore, upon each retelling of his story, he was men-
tally walking that route.  

 Not only did we get a braille lesson from 50 



the story, but it was also the basis of a wonderful 
orientation and mobility lesson.  His story pro-
vided wonderful opportunities to walk through the 
building and pay very close attention to where he 
was and what came next in a counterclockwise 
walk around the main hallways of the school.  I 
carried a notebook and a pen to jot things down 
as we walked, and he brainstormed descriptions 
of spooky things he encountered for the story 
along the way.  After walking that route several 
times over the course of several days, we sat 
down to braille the story, which forced him to 
mentally revisit those areas in that walk and what 
came next.  

     While I know there is still work to do in 
orientation to his school building, I am confident 
that this approach was effective in getting Eli ex-
cited about learning something that he was previ-
ously struggling with due, in part, to low motiva-
tion.  Employing my knowledge of Eli’s person-
hood was instrumental in his engagement and, 
hopefully, retention.  
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